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Student	Focus	Groups	Report	

1. Introduction 
This document reports on the results of two focus groups conducted at the University of 
Surrey as part of the evaluation process of the JISC funded project Contexts, Culture and 
Creativity: Enriching E-Learning in Dance. The project seeks to implement e-learning in 
several dance modules and to create high quality Open Educational Resources. 

Each focus group consisted of two academics (facilitators) and a small group of volunteer 
students (participants) from two dance modules (HE1 Introduction to Choreography and HE2 
Laban Movement Analysis and Notation) taught during semester 2 (February-June 2012). All 
e-learning activities implemented were offered on a voluntary basis. Only a small percentage 
of students decided to attempt those activities. 

The sessions with the focus groups took place at the end of the term, on 1st June and 7th 
June 2012, just after students had finished their exams. Each session lasted approximately 
two hours. Lunch was provided to participants. Both sessions were audio recorded although 
the recording device failed during the first session so feedback was recorded with written 
notes. Being the last day of class and the beginning of half-term meant that some students 
had already left for home and were not on campus. Students who had engaged in e-learning 
but could not attend the focus group were sent a set of questions via email. One additional 
response was collected from a student this way. All participants received a certificate of 
participation in the project. 

2. Aim and objectives 
The main aim of these focus groups was to determine the extent to which dance students 
had successfully engaged with several e-learning activities introduced in two dance 
modules. 

More specifically, feedback from participants would serve: 

• To identify students’ level of technological competence. 
• To gather information on the suitability of the e-learning tasks designed for those 

modules.  
• To identify any difficulties students had faced using new technologies and digital 

resources. 
• To learn about students’ attitudes towards technology in dance. 

3. Summary of e-learning activities 
Various activities involving technology were offered to students on the selected modules.  

HE1 Introduction to Choreography	

Digital choreographic handbook 
This formally assessed activity consisted of documenting the process of developing creative 
artistic ideas while composing a duet. The handbook had several components, including the 
search, comparison and evaluation of online videos of two stylistically different duets. They 
had to use the presentation tool Prezi. They were also invited via a wall in Wallwisher to 
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think of a name for the digital version of the handbook. Students had been working on a 
paper version of the handbook for their solo work. The introduction of the digital handbook 
for their duet work gave them the opportunity to compare both versions. 

HE2 Laban Movement Analysis and Notation  

Labanotation theory quizzes 
The activity presented students with 75 theory questions for revision purposes. A variety of 
interactive quiz types (e.g. multiple choice, filling the blanks, free responses, true/false) with 
answer keys gave them an opportunity to test their knowledge before their final exam. The 
quizzes were designed using the learning object creator WimbaCreate adopted by the 
University of Surrey. 

Turn analysis 
This activity invited students to analyse a video sequence in the DDA (Digital Dance 
Archives: htpp://www.dance-archives.ac.uk) and use the annotating tool to take notes on 
their analysis of the turning actions. Students were also instructed to create a scrapbook and 
share it with others. 

Laban presentations 
Students had to research various aspects of Rudolf Laban life and work. They were 
supposed to work in pairs and give a presentation in class using PowerPoint.  

4. Participants 
Seven students from the HE1 Introduction to Choreography module created a digital 
choreographic handbook. Five of these volunteered to participate in the first focus group. 
However, one did not feel well on the day so in the end four students in total provided 
feedback (3 females and 1 male). The other three (female) were sent a list of questions via 
email. One of them replied. 

Eight female students were taking the module HE2 Laban Movement Analysis and Notation. 
Three of these students participated in the focus group. 

5. Key areas 
The following main areas were explored during the discussions. 

Engagement with the e-learning activities 
It seems that the fact that e-learning activities were voluntary and involved the use of 
innovative technology gave students the impression that they were a more risky and 
challenging option, perhaps these factors deterred most students from engaging with them.  

Lack of engagement was particularly evident in the case of choreography students for whom 
the production of a digital handbook was a main part of their final assessment. Most students 
were unsure whether it would be too difficult and time consuming to get involved with the 
technology so they opted for working on a paper choreographic handbook. One student 
reported leaving the work until two weeks before the deadline. Because of time pressures, 
she only used the digital tool as a visual support for her paper handbook. 

Despite initial fears, choreography students unanimously reported finding working with Prezi 
very user friendly and great fun for the creation of their choreographic handbooks. They 
found particularly useful to be able to use audio-visuals (something that is not possible to 
integrate in the paper handbook), they also liked the freedom from linearity. They also felt 
the tool allowed them to be more creative. Another aspect of the digital version they liked 
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was the visual display of the whole choreographic process which could not be provided by 
the paper handbook. Two students highlighted that they would leave open their handbooks 
in their computers and add things to them when they found an interesting idea or connection. 
Each student applied their own strategies to link ideas and to display their creative 
processes. One participant commented that while composing the digital handbook, “I found 
linking readings to practice and finding creative ideas”. Other students agreed that the tool 
had made easy to connect ideas and use video examples with comments, although they did 
not feel it help more with reflection than the paper handbook. One student said she did not 
know anything about working on computers but gave it a go and was very pleased with her 
achievements and the final result. She produced a highly sophisticated version of both her 
solo and her duet.  

Creativity was evidenced in a number of ways, one student felt that the templates provided 
in Prezi were not suitable so she created her own template replicating the look of her 
handbook. Some made useful links in their choreographic handbook between other practical 
classes, (ballet and contemporary; kathak and contemporary.) Students commented that 
they like freedom of choices and did not want to be too much directed and limited by task 
instructions. For example, they said that they prefer to look for their own duets rather than 
having a choice of duets proposed by the teacher. 

None of the students engaged with the naming task for the choreographic handbook set in 
Wallwisher. One student had visited the page but could not think of a name so she did not 
post a suggestion. In discussion students were not interested in finding an appropriate 
name, they did not seem to be very inspired but suggested that perhaps the name could 
include words such as ‘visual’, ‘progress’, ‘map’, ‘scribble’, ‘process’, ‘e-journal’. 
 
One aspect of the handbook is that they did not work on it while in the studio. A student 
explained it this way, “I always did it on a sitting desk. I had to write everything down in my 
handbook then rewrite it all on the digital handbook”. This situation created a duplication of 
effort that should be carefully considered. 
 
All Laban Movement Analysis students seemed to have engaged with the theory quizzes 
and found that testing themselves helped them “refresh everything”. Some reported having 
detected a few minor errors in the feedback provided for some question. Also, students 
found that some questions were perhaps too easy for their level. Students indicated that they 
liked the idea of having a set of quizzes per level, one per each year of their studies.  
 
In relation to the above, notation students were asked about the possibility of using digital 
flashcards as another way to revise the theory. To this idea, one student commented, “I’d 
find that really useful because I do that anyway as a revision tool, so I’d try that.” The other 
students agreed with that comment and they also referred to the fact that they are ‘visual 
persons’ so to have visual inputs really helps them. One facilitator commented at this point 
that it would be more useful if they created the flashcards rather than providing a set for 
them. The reason given was to make the knowledge come out of their bodies. 
 
Only two participants had attempted to complete the Turn analysis activity on the DDA. The 
activity was briefly explained during a lesson and details of how to go about it were available 
on the VLE. One of the students suggested that it would be most useful to have a tool like 
LabanWriter that could be used to notate the movement on the DDA videos rather than 
having to take notes with the annotating tool. With respect to this point, a student mentioned 
that, “It is because there are so many ways to describe something” Other students agreed 
that it would be easier to identify movement and describe it in symbols rather than writing the 
description in words. One of the students explained that while doing the activity she notated 
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in a piece of paper instead of using the annotation tool available in the DDA. The facilitators 
pointed out at this point that one of the skills (that is also assessed) is being able to describe 
movement with words. It was also highlighted that students need the analytical skills for 
other subjects like choreographic analysis where they need to describe movement.  

For their class presentations on Rudolf Laban, students initially used PowerPoint (a tool that 
had been used by the teacher) but later pairs of students used Weebly, a tool for creating 
webpages. The move happened spontaneously when Weebly was introduced for a task in a 
history module and students found it very easy to use, helpful for organising information, and 
visually pleasing. Students were able to carry out interesting research and put it together 
digitally. One student explained that for this presentation she had explored the DDA, “I 
looked at the DDA for our Laban presentation and I used pictures and resources for that.” 
Students enjoyed doing these presentations and felt they learnt a lot, although they reported 
not seeing tight connections with the notation part of the module. A student describe the 
research activity this way: “It felt too much like a different moduleD.another module that 
could be explored rather than being alongside the notation. It was really interesting though”. 
When asked if they would like these presentations to count towards their final mark they 
responded negatively.  

Use of the VLE 
The VLE does not seem to be a point of reference for many students, particularly those in 
their first year. Students do not find easy to get to information as it might be buried in a folder 
that can be found too many clicks away. The VLE had not been highlighted as a key place 
for learning so students relied on emails from their tutor. At least one choreography student 
did not understand the concept of a VLE or what it was for. Second year students used the 
VLE a bit more from the beginning of term but exclusively for information retrieval. All of 
them were able to locate the instructions for the e-learning activities. 
 
As there was no previous experience of submitting digital assignments in the dance 
modules, a simple process of submitting links to students’ digital choreographic handbooks 
was set up. A document was posted on the VLE explaining the e-submission process. 
However, no student followed the information on e-submissions and all sent the links to their 
handbooks directly to their tutor. 

When asked if they preferred to submit their work in paper, one student responded: “Yes, as 
I feel it is safer and easier because I wouldn't have to worry if they did not get my email or if 
there was a problem with sending it.” Students also highlighted advantages and 
disadvantages of paper and digital work. They suggested that when using paper you do not 
need to switch on your computer. In contrast, in digital format you need to be less careful 
about what you include because it is very easy to edit later. Some also thought that a digital 
format requires you to be more selective with the material you display. 

When asked if they used e-books from the library all participants said that they could not do 
that. They mentioned that their passwords do not seem to work. But none of them had gone 
for help to sort this problem out. One notation student found useful to read online because 
she had an annotating tool on her mobile phone and “I was able to read and not make notes 
separatelyD it was all on the page.” 
 
Students had not used them used the forums on the VLE at all. Currently dance modules do 
not seem to integrate this tool. A forum was set up and moderated by the e-tutor for 
questions, comments and feedback on e-learning activities but only one question was 
posted. In the discussion with notation students, one student did not know what a forum was. 
None of them had ever participated in an online forum anywhere else. The situation was the 
same with wikis. None of the students were sure about what wikis were. 
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Access and informal uses of technology 
All students use personal laptops and computers in their rooms. They seem to be using 
university ones mainly for printing. All students found it fun working on a computer. They 
also use mobiles and video cameras to film themselves. None of the participants had a 
tablet. Only a couple had android phones, one had an iPhone.  
 
The suggestion of having a dedicated lab in good condition was mentioned to notation 
students and they all found it appealing. They indicated that the room should include a 
printer. It was commented by the facilitator that the problem with printers is that they are 
difficult to maintain. An important aspect for second year notators is that they need to use 
LabanWriter which is only available for Macs. One student said that it was easier for her 
because she had a Mac and that “It is a shame that the Mac lab is not in the library.” For this 
group in particular there seem to be a tension between their need of working with Macs and 
their main access to PCs. 
 
Choreography students mentioned that they do not take pictures for their activities. 
Someone with an iPhone found useful and easy to record a film and then capture a still 
image from that film. All participants from both sessions expressed that they would like 
filming opportunities in class, they would like to have access to cameras and tripods during 
lessons. Interestingly, none of them had thought of using and editing audio. When asked 
about this aspect of their training, they confirmed that this is technology they had not 
explored.  
 
When asked about software or tools that they might be using in other classes or outside 
university, they said that they were not using many. To the question of whether they had a 
blog, all responded negatively, one said “I would not know what to write”.  

Not all students were active in social network sites, but most did use Facebook where they 
share videos with other people in class. Choreography students declared spending hours on 
YouTube, and suggested that internet can be distracting. One student used YouTube, others 
did not know how to upload things. Some choreography students learn how to upload their 
videos onto YouTube as that was the way they could show them in their Prezi handbooks. 
One notation student had had experience before university and expressed that “It is quite 
useful to get feedback from that because I uploaded a dance piece for my A-levels and I did 
my evaluation for it and I’ve got feedback from the general publicD that work quite well.”  

When asked in particular about their mobile devices, a second year student felt quite 
confident: “I’ve use it for everything, I’ve got an iPhone so I’ve got everything on the touch of 
a handD I take pictures, videos, email. I did my reading on the train once on my iPhone.” 
The student also accessed the VLE on the phone. The others, however, explained that they 
did not have the newest technology on their phones. They explained that their parents did 
not provide the latest technology and that they had to use their phones until the phones die. 
 
All students said that they were keen to engage with a range of technologies. Overall 
experience with technology was little, mostly reduced to PowerPoint. They did not know 
many other tools or software. The exception was a male student who had had previous 
experience with video editing and Photoshop.  

Difficulties 
The groups discussed difficulties with the technology and with the content of their subjects, 
and some solutions were explored. 
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Although detailed instructions on how to complete each activity had been made available on 
the VLE as well as introduced and explained during class time, students felt unsure about 
what they needed to do and initially perceived the tasks as too difficult. They, however, did 
not ask for extra support or clarifications. Only one first year student asked for help with how 
to proceed with the e-learning activities in the discussion forum set up in the VLE. It seems 
that the great majority just decided not to get involved. 

With respect to the technology, choreography students did not find difficult to learn how to 
use Prezi. When asked if they had enough support choreography students said that they 
went to the online help. For instance, one student said that she went there to clarify how to 
change fonts. One student pointed out the following difficulty: “The difficulties I had was [sic] 
trying to put my videos from my file onto the prezi. I was only able to do this by uploading 
them onto Youtube which took some time.” 

Some students felt that using technology was a lot of effort. One of them said: “I felt it was 
extra work, as there is a lot to do on it. It took a lot of time to get everything work correctly.” 
One choreography student explained that she tried very fancy tricks at the beginning and 
took her a long time. She tried to transport the content of her paper book onto the digital 
space but realised it would take her a lot of time. A notation student explained that “When 
you really don’t know how to do it, it’s really complicated, then it’s extra work.” They all 
agreed that it will be convenient if students had a hands-on session in a computer lab at the 
beginning of the module on how to use new tools. One notation student stated “I think I 
would use more staff like that if I knew more how to use them.” 
 
Two Movement Analysis students confirmed attempting the turn analysis task on the DDA 
but one commented that her computer and browser were not giving her access to this 
material. When asked about the DDA annotation tool, one student said: “I can’t access any 
of the things in the digital archive because my PC is a bit rubbish. I can’t get anything on it.” 
 
During the discussion about difficulties experienced finding materials online, choreography 
students indicated that finding the right material could be time consuming. One student 
explained that it is important to try different combinations of keywords. For instance, typing 
‘duet’ did not bring up good results and that she got better ones by keying ‘quirky duets’ 
‘crazy duets’ in order to find non-standard, and better quality material.  
 
When considering specific difficulties around their subjects, all choreography students 
agreed that the most challenging aspect of the module was improvisation. Students 
highlighted the fact that many of them had no previous experience with choreography. One 
student commented that she felt that having an idea on your choreographic theme would 
make easier to do the class assignments. For example, she thought that it was too difficult to 
choose a photo if you did not have an idea in mind, and then you would discover that it did 
not apply to your choreographic work. Most felt that there was not enough time to compose a 
solo work in 3 weeks, considering many had never choreographed.  
By contrast, notation students could not think of anything too challenging. They also seemed 
to be helping each other, as one participant explained, “If we were stuck on something we 
would work all together as a group.” This is clearly possible due to the small size of the 
group and the fact that they already knew each other quite well. One aspect they found 
confusing in the analysis was Motion versus Position description. The facilitator explained 
that some things need time to be fully understood, it is not an issue of memorising but of 
time. 

Another aspect students found difficult was finding the required readings in the library as too 
many of them needed to use the books at the same time. Students do not seem to be buying 
key texts. In general, they did not find the readings difficult but they confessed they could not 
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read all the texts and that they need more time for this activity. One thing they proposed was 
to have in advance other reading lists for the modules they will be doing the following year. 
They want to be able to read and do some work during the summer. The Christmas and 
Easter holiday were perceived as long and they suggested this time could be more directed 
in their studies. 

Dance and technology 
Choreography students felt pleased with themselves that they had learnt how to use a new 
tool and expressed that they are eager to use a variety of software in the future. But despite 
admitting excitement learning about new tools and that it had been worth investing the time 
to learn how to use the tool Prezi, they thought that it should be voluntary to do a digital 
choreographic handbook because some students do not like technology or feel they are not 
good at it. 

One student felt that it was good to get familiar with technology because it was unclear 
whether they will end up with employment in the dance world and those skills would be 
useful for other jobs. Others agreed on the value of presentation skills for any job. Second 
year students thought that “Technology these days is in everyday life”; “If you can learn how 
to use it, it really does help you”. A student claimed to have grown up with technology so she 
found that “it is second nature”, she emphasised that for her “It is the easy way to do things.” 
 
Students were asked about whether they felt more or less motivated to learn by using 
technology in their assignments. The responses were mixed. For some it did not make a 
difference, for others it felt more motivating. 
 
All participants responded negatively to the question whether they used technology in their 
dance modules, although after a while they said they had to do some PowerPoint 
presentations for Dance politics and a website group assignment for historical work for which 
they had to choose a key choreographer and write about him/her (these were webpages 
creating with Weebly that were sent to the tutor). One confirmed, “We use computers to write 
essays and presentations.” Students also use YouTube and internet resources for 
choreography writing to look at works. They also admitted that the recommended readings 
for different modules include a list of links to things to watch. In addition, students said that 
they had heard that in some modules they use podcasts. One student did not know what a 
podcast was. 
 
All students thought that video was a good resource for dance activities. Choreography 
students expressed that filming to show the work to other members of the group was 
valuable. One use of video they found could be exploited more was recording lessons: 
“maybe if it was videoed or the tutor is videoed doing that we can take that awayD we can 
see what was going on in the lesson.” Notation students found useful to video themselves 
and the teacher: “We video kathakDwe do that a lot”; “There was one part we didn’t know so 
we ask the teacher to do it and we then videoed it and took it away to the practice session, 
and we looked at it and we got it.” Students found that by filming they can later get the 
movement and be ready for their sessions. At this point they were asked by one of the 
facilitators: “What are you doing when you are looking at a video? Are you really learning it 
from a sensory point of view or are you copying?.” One student responded, “Being in the 
lecture helps you get the movement in your body but then there is aD something for you to 
remember.” This was followed by a discussion about the advantages and disadvantages of 
making available lesson content on the VLE. It was considered by participants that maybe 
filming sessions and making them available could discourage people to turn up for lessons.  
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Overall students were happy to be part of an e-learning project. One student expressed it in 
this way “I think it is really goodDI think technology and the arts need to combine.” 

6. Conclusions and recommendations arising from these 

discussions 
The following paragraphs summarise the main findings arising from the feedback and 
provide some recommendations. 

Students’ level of technological competence 
Confidence: Students do not feel very confident with a wide range of technological 
equipment and tools. Those with high spec mobile devices seem more experienced and 
confident.  

Students’ technological confidence would increase with a more explicit and integrated 
approach to digital literacy in their dance programme. They need to be given opportunities to 
engage in a series of purposeful e-learning tasks to become confident users of technology. 

Knowledge and skills: Some students have a very basic knowledge of technological 
equipment and tools. Many do not seem familiar with the terminology around e-learning and 
are unable to match concepts with their meanings. Most students know how to film with their 
mobile devices and expressed interest in having filming equipment available in class. Some 
know how (or have learnt while preparing their digital handbooks) to upload recordings onto 
YouTube (one of the most popular sites.) It seemed that most students need help editing 
and exporting video. Most students are users of social network sites (only Facebook was 
mentioned) and frequently navigate the internet for personal interests. With the exception of 
one student, none of the participants had image editing experience. They also lack basic 
technical skills such as searching for key content. None seemed to be familiar with diverse 
presentation tools (only PowerPoint was known), forums, wikis and other tools. Students are 
able to find out about specific aspects of the technology using online help; students are also 
used to help each other. Students have not thought of making more use of audio for learning 
purposes.  

Dance modules could include training sessions on the use of technology for specific tasks. 
These would expand their range of digital skills and increase their confidence. 

Self-help groups via the VLE could be also fostered for mutual support with technology. 

Satisfaction: Unfamiliarity with new technology made students feel it was a lot of effort. But 
those who engaged with the e-learning activities thought it was worth it the time they spent. 
Evidence of satisfaction with the activities in new formats are, for instance, the fact that 
notation students moved voluntarily from presenting with PowerPoint to presenting with 
Weebly, a new digital format for all of them. In the case of choreography student, enjoyment 
and potential of the tool for the task was evidenced in how half of them they went beyond 
what was required and expanded the assignment to their solo choreographic work. 

Satisfaction can be achieved and sustained with a coherent approach to the use of 
technology throughout the dance programme, and sessions to support stuents’ familiarisaion 
with new tools. 

VLE: The use of the VLE is very limited. Students are used to communication about their 
modules via email. Tutors also provide printed or photocopied material. When tutors direct 
students to content in the VLE, they are able to find the information, although this is currently 
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buried in a series of subfolders. Students fear loss of digital work in the process of 
submission. 

The VLE could be made a more important point of reference for learning, a place for 
information, activities and news. Students would be responsible of checking its content 
regularly. 

A wider range of tools available in the new VLE could be offered to support a range of 
activities including self-assessment tasks. 

A solid e-submission process needs to be implemented and students need to be informed in 
their module descriptions and handbooks from the beginning of the term.  

Suitability of the e-learning activities 
There was a low response to the e-learning activities. This reflects, on the one hand, the 
voluntary nature of the activities which were an add-on element rather than a properly 
integrated component of the modules. On the other hand, it could be linked to the fact that 
students were not familiar with any of the tools proposed and dedicated sessions to get 
familiar with them had not been arranged. Students were worried about the time they would 
need to learn how to use them. 

Instructions to all activities could be further clarified. This clarification could include providing 
explicit digital outcomes in their module descriptions, integrating them as formative or 
summative assessment and making them compulsory. 
 
Relevant technical sessions could be offered in preparation for the e-learning activities. 
 

Digital Choreographic handbook 

Choreography students found the task of linking ideas using the Prezi tool quite engaging. 
Half of them went beyond the required focus on duet composition and extended the digital 
work to the solo compositions which they had already produced in a paper notebook. 

Students produced a wide range of digital choreographic handbooks displaying a 
sophisticated process of reflection and a high level of creativity. Their handbooks also 
revealed aspects of them as learners and artists. But the fact that students were not taking 
digital notes, pictures or videos in class created a duplication of effort as it meant they had to 
transfer information to their digital platform later. 

For this activity it will be worth exploring the possibility of using mobile devices during the 
lesson. Students could practise taking digital notes, images, filming and incorporating other 
elements as part of their creative process in order to avoid the workload incurred in the 
transfer of data. 

Finally, more explicit work on the links between theory and practice could be integrated in 
the revision of the activity. 

Labanotation theory quizzes 
All students had tried out the quizzes and said they enjoyed doing them to get ready for their 
final assessment. The questions worked well as self-evaluation with incorporated automatic 
feedback. Students liked the idea of having a set of quizzes per level, one per each year of 
their studies. They also liked the idea of using flashcards for theory learning. 
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The quiz questions should be divided in three different levels: elementary, intermediate and 
advanced and offer throughout the academic programme. 
 
In addition, an activity around the production of digital flashcards could be integrated for 
revision purposes in year one. These could be created by the students and shared with each 
other. 
 
Turn analysis 
Students were unsure about the DDA for helping them with movement analysis. They were 
expecting to use notation rather than verbal descriptions. The DDA has currently little 
guidance and a limited search tool. Some students found hard to get to explore the archive 
due to problems with access from old computers and specific browsers. Issues of 
accessibility of DDA are being addressed. The activity was optional and not linked to any 
particular part of the programme. 

If the DDA is going to be used for movement analysis in the future, a better searching tool, a 
sharable scrapbook and a more intuitive navigation need to be implemented. 

Also a more explicit integration of skills (i.e. movement analysis, symbolic and verbal 
description, reading, writing scores) for the module and of digital tasks would make activities 
more evidently relevant to students. 

Laban presentations 
Students enjoyed doing these and felt they learnt a lot, although they did not see tight 
connections with the notation part of the module. Students wanted to keep this as a 
formative learning element of the module. Pair work worked well. Presentations were done 
using PowerPoint and later on Weebly by personal choice. 

This activity could be revised with specific instructions on desirable digital format; also some 
links could be established with the rest of module content. 

Additional comments 
A few additional comments should be taken into consideration when revising the activities in 
the dance programme. Firstly, students found difficult some aspects of their modules. They 
declared to struggle with improvisation in choreography, and motion versus position 
description in movement analysis and notation. Secondly, students are unaware of copyright 
issues concerning digital assignments. Thirdly, recommended readings are not being fully 
exploited or studied. Students felt that getting reading lists in advance as well as instructions 
on directed study, particularly at break periods, could be quite beneficial. 

Some of the new activities should be directed to address difficulties with their subject 
learning. 

Guidelines on copyright issues should be drafted for all the modules. 

Students could be guided on the building up of a personal dance library based on key 
recommended readings for each module. Also the university’s e-library collection could be 
expanded for easy online access. 

Online self-study tasks could be set up to support learning during long periods of study 
break. 

Difficulties with the use of new technologies and digital resources 
Many students complained of having old computers/laptops which made it difficult to access 
some information on the VLE or the DDA. Some of them felt ignorant or inadequate to use 
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new technologies. Some seem to give up easily rather than asking for help when attempting 
new ways of working. There is a limited used of library e-resources. 

Students wanted targeted sessions in a lab to learn about the technology they need to use 
for a specific module and have a chance to have a hands-on experience with it. 

There are some issues around the compatibility and availability of software and equipment 
for Macs and PCs. 

Students need more support and more training on how to use new tools. But the amount of 
teacher support and time dedicated to technology needs to be carefully considered. To this 
respect, it is important to acknowledge that support could be available via online help, self-
help groups and working together across disciplines (e.g. film and dance students) and does 
not need to come only from university teachers or technicians. 

The integration of a wider range of tools within the VLE and externally available should be 
considered. However, some e-learning activities, such as discussion forums or social walls 
will need moderation from the teachers. 

An induction session with the library could focus on how to access e-books and digital 
resources. 

It needs to be recognised that not all students possess up-to-date technology so it needs to 
be considered how they will be supported if e-learning activities are formally integrated into 
their studies. These could include dedicated labs and borrowing of equipment from the 
library. 

Students’ attitudes towards technology in dance 
Students already use a range of technology in their dance modules but are not fully aware of 
this. The project is starting to bring some awareness of what is already taking place as well 
as introducing new e-learning activities which emphasise the fun and creative element of 
technology in different subjects. 

Students did not mention at all the use of sound recordings. They did not use any software 
to record audio notes or manipulate audio files from other sources. Filming activities and 
opportunities were commonly mentioned as something students wish to engage with. 

Students feel that technology should be optional considering that dance is a practical subject 
and not everyone wishes to work with technology. There is very little recognition of the 
transferrable skills one can gain through the use of technology, how technology is relevant to 
the dancers of today and how it can enhance their learning. 

The dance programme could work on a rationale for using technology in dance studies. 
More explicit reference to digital literacy and individual module descriptions could be 
included in outcomes and specific formative or summative e-learning tasks could be planned 
throughout. 

The programme could also consider sound based activities and the manipulation of sound 
files for specific activities. 

Facilitate access to mobile and non-mobile equipment during lessons. 

 

Many thanks to all the students and academics who participated in these focus groups. 


